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Abstract  

Strengthening cultural identity through the integration of local culture and local wisdom in Indonesian basic education 

is essential so that the nation's character can be formed and cultural diversity is maintained amidst the challenges of global 

homogenization. This research used a guided literature study, reviewing a range of recent sources, including scientific 

journals, policy reviews and academic documents. The analysis was conducted qualitatively to identify key concepts, 

implementation strategies and challenges faced in implementing culture-based education at the primary level. The study 

results show that culture-based approaches involving strategies such as project-based learning and community 

collaboration are effective in improving learning motivation, student engagement and academic achievement. However, 

implementation is still constrained by a lack of resources, a lack of training for teachers and a lack of adequate supporting 

policies. The findings confirm the need for innovative policy development as well as ongoing training programs for teachers 

and related stakeholders. This is important so that the integration of local culture can sustainably take place and have a 

positive impact on the formation of an inclusive and competitive national identity. The study also recommends 

longitudinal evaluation and broadening stakeholder perspectives to support successful implementation in the future. 

Keywords: Primary education, local wisdom, local culture, culturally responsive teaching. 

Abstrak  

Penguatan identitas budaya melalui integrasi budaya lokal dan kearifan lokal dalam pendidikan dasar 

Indonesia sangat penting agar karakter bangsa bisa terbentuk dan keberagaman budaya tetap terjaga di 

tengah tantangan homogenisasi global. Penelitian ini menggunakan studi literatur terbimbing, mengkaji 

berbagai sumber terbaru, termasuk jurnal ilmiah, tinjauan kebijakan, dan dokumen akademik. Analisis 

dilakukan secara kualitatif untuk mengidentifikasi konsep utama, strategi implementasi, serta tantangan 

yang dihadapi dalam penerapan pendidikan berbasis budaya di tingkat dasar. Hasil studi menunjukkan 

bahwa pendekatan berbasis budaya yang melibatkan strategi seperti pembelajaran berbasis proyek dan 

kolaborasi dengan komunitas efektif meningkatkan motivasi belajar, keterlibatan siswa, dan prestasi 

akademik. Namun, penerapannya masih terkendala oleh kekurangan sumber daya, minimnya pelatihan 

bagi guru, dan kekurangan kebijakan pendukung yang memadai. Temuan ini menegaskan perlunya 

pengembangan kebijakan inovatif sekaligus program pelatihan berkelanjutan untuk guru dan stakeholder 

terkait. Hal ini penting agar integrasi budaya lokal dapat berlangsung secara berkelanjutan dan memberikan 

dampak positif terhadap pembentukan identitas nasional yang inklusif dan berdaya saing. Studi ini juga 

merekomendasikan evaluasi longitudinal dan perluasan perspektif stakeholder guna mendukung 

keberhasilan implementasi di masa depan. 

Kata Kunci: Pendidikan dasar, kearifan lokal, budaya lokal, pengajaran responsif  budaya. 
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1. Introduction 

In an era of globalization that is developing very quickly and is marked by much cultural 

mixing from various parts of the world, the Indonesian nation needs to maintain and strengthen 

its local cultural roots through education. Basic education has a huge role in building the 

foundation of learners' identity and character from an early age (Abida & Kamalia, 2024; Imran 

et al., 2021). Through this process, children not only learn academic knowledge, but also cultural 

values inherent to the Indonesian nation (Kementerian Pendidikan dan Kebudayaan, 2021). 

Integrating local wisdom into the curriculum is known to foster pride in national identity and 

strengthen a sense of belonging to one's own culture. A curriculum that focuses on local wisdom 

not only enhances children's learning experiences, but also fosters a sense of nationalism 

(Mulyana, 2024). Therefore, the education process at the primary level should be designed in such 

a way as to strengthen children's emotional and intellectual connection to their cultural heritage. 

The richness of Indonesian culture, which consists of various ethnic groups and traditions, 

is both a challenge and a great opportunity in the education process. Teachers as the spearhead of 

teaching must be able to effectively manage this cultural diversity in a learning atmosphere 

(Kementerian Pendidikan dan Kebudayaan, 2021). By utilizing cultural aspects in depth, the 

curriculum can help students appreciate diversity and strengthen social solidarity in the school 

environment (Sung & Gounko, 2023). Embedding local wisdom also allows children to link their 

personal experiences and community stories into the learning process, making the learning 

experience more meaningful and relevant. The promotion of cultural practices in education not 

only strengthens relationships between communities, but also improves students' overall emotional 

well-being (Zheng, 2022). Thus, the insertion of local stories into the learning process strengthens 

appreciation of the nation's cultural heritage and creates an inclusive school atmosphere. 

Research shows that culture-based learning has a positive impact on students' motivation 

and academic achievement (Julfian et al., 2023). When the subject matter is relevant and reflects 

their self-identity, students will be more enthusiastic and motivated to learn. This is because they 

feel valued and recognized by the learning environment, thus increasing their achievement and 

confidence. Culturally appropriate learning experiences can improve students' academic 

outcomes, as they feel more engaged and meaningful (Caraballo, 2019). Culturally sensitive 

teaching strategies can strengthen a sense of belonging and increase diversity in the school 

environment (Huang, 2019). Thus, it is important to integrate local wisdom and cultural practices 

into the curriculum so that the learning process not only improves academic outcomes, but also 

builds confident and culturally informed individuals. 

The role of teachers is crucial to the success of integrating culture into classroom learning. 

Teachers who have a deep understanding of local customs and culture are able to create a learning 

atmosphere that is inclusive, friendly, and respectful of diversity (Nursamsi & Jumardi, 2022). 

Developing cultural competence for educators is an important step so that they are able to deliver 

material contextually and relevant to the experiences of students. Rieckhoff et al. (2020) mentioned 

that the higher the level of teacher understanding of culture, the more effective the teaching process 

and its influence on children. This will certainly enrich students' learning experiences and prepare 

them for the challenges of a multicultural society in the future (Jannah et al., 2020). Teachers must 

be able to connect materials with local cultural values so that learning becomes more lively and 

meaningful, and is able to equip children with broad insights. 

In conclusion, reconnecting with Indonesia's cultural roots through basic education is very 

important in building a strong sense of nationalism and national identity. By reviewing various 

literature related to cultural practices and local wisdom, this study aims to provide strategic 
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guidance to educators in integrating both effectively in the learning environment. The results of 

this study are expected to increase awareness and appreciation of the nation's cultural wealth 

among students and educators. Efforts to instill cultural values and their preservation must be an 

integral part of the educational process so that Indonesia's cultural diversity remains alive and 

sustainable. Through this approach, the younger generation is able to grow into culturally aware 

individuals, contribute positively to society, and maintain and preserve a very valuable cultural 

heritage. Hopefully, this research can create positive innovations and practices in the development 

of culture-based education and local wisdom. 

 

2. Literature Review 

2.1 Educational Insights on Cultural Practices and Local Wisdom 

 Within the framework of modern education, cultural practices and local wisdom are seen as 

important elements that must be integrated to build national character and identity. Education 

should not only focus on academic aspects, but also pay attention to the local cultural context as 

part of an authentic and meaningful learning process (Saputra et al., 2023). Local wisdom is 

considered capable of providing ethical and moral guidance that is relevant to local communities, 

strengthening a sense of belonging, and enriching students' learning experiences. Furthermore, 

culture-based education can strengthen diversity and slow down the homogenization of global 

culture, which has the potential to erode local identity (Suhendi, 2021). Therefore, integrating 

cultural practices and local wisdom needs to be part of an educational strategy that is oriented 

towards developing national character and identity. 

In the context of cultural practices and local wisdom, most approaches emphasize the 

importance of active participation of local people and communities as part of the learning process 

(Chuanchen & Zaini, 2023). This is in line with the idea that cultural knowledge and practices 

cannot be separated from people's daily lives, so learning should be contextual and participatory 

(Prabowo et al., 2022). In addition, the literature emphasizes the importance of the teacher's role 

as a developer and facilitator who is able to integrate these cultural practices into the subject matter 

innovatively and interestingly (Chuanchen & Zaini, 2023). Education with a cultural and local 

wisdom perspective is expected to create a relevant and meaningful learning atmosphere while 

strengthening an inclusive and sustainable national identity. 

However, the main challenges in implementing cultural practices and local wisdom in 

education are the lack of understanding and adequate training for educators and the lack of 

supportive policies. In addition, various studies show that local cultural integration is still limited 

due to resource constraints, curriculum limitations, and lack of collaboration with local 

communities (Arifin & Wijayanti, 2019). Therefore, the development of educational insights 

oriented towards cultural practices needs to be supported by innovative policies and sustainable 

training programs for teachers, so that these practices can take place effectively (Pradana et al., 

2020). In the end, strengthening educational insights related to cultural practices and local wisdom 

is an important foundation in building a strong national identity while maintaining cultural 

diversity in the modern era. 

2.2 Insight into Nationalism and Nationalism in Basic Education 

Nationalism and nationalism are fundamental concepts that must be embedded early in the 

basic education process. Nationalism serves as the main foundation in shaping children's 

Indonesian identity, so that they love their homeland and culture. According to Pancasila as the 
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foundation of Indonesia, nationalism is directed at strengthening a sense of unity amidst diversity, 

which needs to be understood and instilled through education (Kwirinus & Saeng, 2023). 

Education acts as a medium to instill these national values consistently and sustainably. Effective 

cultivation of nationalism not only forms a sense of pride in the nation, but also fosters an attitude 

of respect for cultural and social diversity in Indonesia (Julfian et al., 2023). Therefore, 

strengthening nationalistic insights should be an integral part of the basic education curriculum. 

The role of education in instilling a sense of love for the country is very central, considering 

that this process is able to build the national character of students consistently. Character education 

based on national values is able to provide a strong moral foundation and identity and is able to 

survive in the face of globalization and foreign cultures (Putri et al., 2024). Recent research shows 

that direct experiences at school, such as participating in cultural activities and recognizing 

national figures, significantly increase students' sense of nationalism and patriotism (Nursamsi & 

Jumardi, 2022). In addition, government policies in learning civic education in elementary schools 

also emphasize the importance of strengthening national insight as part of the official curriculum 

(Kementerian Pendidikan dan Kebudayaan, 2021). Therefore, education must be able to 

integrate these values effectively in order to form a generation that is aware of its identity as part 

of the Indonesian nation. 

Factors that influence the formation of students' national identity are very diverse, ranging 

from family experiences to the role of society and the media. Positive experiences in recognizing 

one's own culture can strengthen the sense of pride and identification with the nation deeply 

(Anggreni & Fachrurrazi, 2025). Furthermore, educational media that displays positive content 

and is able to connect the nation's values with everyday life is needed so that the message of 

nationalism can be understood appropriately and interestingly (Saputra et al., 2023). The 

development of innovative learning programs, such as cultural tourism and cooperation between 

schools across regions, is believed to be able to strengthen love for the country (Dzakiyah, 2021). 

Overall, these factors indicate that education must be able to develop comprehensive strategies so 

that nationalism can be deeply embedded in every student from an early age. 

2.3 The Role of Local Culture in Shaping Children's Identity 

Local culture and local wisdom play an important role in the process of forming children's 

identity in the context of basic education. Indonesia as a country rich in cultural diversity has great 

potential to instill these values in the formal and non-formal curriculum (Rahmawati et al., 2025). 

Cultural preservation through education is vital so that traditions, regional languages, and customs 

do not become extinct in the midst of this modern era. Optimizing cultural practices in schools, 

such as traditional art performances and local language lessons, is considered capable of 

strengthening students' identity and pride in their own culture (Sukmawati, 2024). Local culture-

based education not only enriches the learning experience, but also creates a sense of belonging 

and solidarity among children from different cultural backgrounds. 

Integrating local culture into the curriculum requires appropriate strategies so that it does 

not appear as a mere ceremonial activity, but as a meaningful learning process. Contextual and 

participatory approaches are the key to success in implementing cultural preservation programs in 

(Sari & Atika, 2021). Recent research shows that students tend to be more interested and active in 

learning when materials related to their local culture and traditions are directly taught through real 

practices, such as handicraft making and traditional stories (Nugroho, 2022). In addition, the 

involvement of parents and communities in cultural activities is also very important so that the 

message of cultural preservation can be more effectively conveyed and recognized by the younger 
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generation. Thus, strengthening local culture in schools is one of the effective strategies in building 

a strong national identity and character. 

Examples of the success of integrating local culture in education can be seen from various 

school initiatives that hold cultural festivals and cultural training on a regular basis. In practice, 

such activities not only increase students' sense of pride in their local culture, but also strengthen 

social relations between school members and the surrounding community (Adenan et al., 2023). 

Culture-oriented curriculum development, including materials on local history and traditional 

wisdom, can increase a sense of identity and foster a love for ancestral heritage (Fuad et al., 2022). 

Research shows that students who learn through local cultural approaches show better academic 

performance and have a high sense of solidarity with their community (Alshar'e et al., 2022). Thus, 

a sustainable strategy of integrating local culture in basic education will be very helpful in forming 

individuals who have a national identity while understanding their cultural roots. 

2.4 The Effect of Culture-Based Practices on Student Motivation and Achievement 

Culture-based learning approaches have been proven to significantly increase students' 

motivation to learn, as they feel more valued and interested in material related to their own 

identity. According to recent research by Mardiana and Amalia (2024) students show increased 

motivation and engagement when the learning process incorporates familiar and relevant elements 

of local culture. In addition, the introduction of cultural practices in the learning process is also 

able to increase students' sense of pride and social identification with their own culture, which has 

a positive impact on their attitudes (Filgona et al., 2020). Based on other findings, culturally 

sensitive teaching not only empowers students emotionally, but also strengthens active 

engagement in the classroom so that their learning outcomes tend to improve (Mutiara, 2020). 

Thus, culture-based practices can effectively be a strategy to increase students' motivation and 

commitment in the learning process. 

The positive impact of culture-based teaching on learning achievement is evident in various 

empirical studies conducted at the primary school level. Data shows that this type of approach is 

able to improve students' academic outcomes especially in subjects such as language, art and local 

history (Nadila & Alam, 2024). This is because students find learning material more relevant and 

meaningful when it is linked to their own culture, thus improving their retention and 

understanding. In addition, culture-based learning activities often involve practical activities that 

enhance students' motor skills and creativity directly (Safitri, 2023). Other research results also 

show that students who participate in culture-based learning are able to show better achievement 

in examinations and have a positive attitude towards the learning process (Ahsan, 2025). Thus, 

strengthening cultural practices in learning is a strength in improving students' motivation and 

overall learning outcomes. 

In general, culture-based approaches not only improve students' motivation and 

achievement, but also strengthen their character and discipline. A recent study by Dwiastuti (2021) 

confirms that when students learn by showcasing aspects of local culture, they feel more connected 

to the material and learning environment, which increases their confidence. In addition, the 

development of teaching methods that integrate local culture with cutting-edge technology can 

also broaden the appeal and effectiveness of the learning process. Research results show that 

schools that implement this strategy tend to have better academic results and students who are 

oriented towards the sustainability of their culture (Amtu et al., 2020). In conclusion, strengthening 

culture-based practices in basic education is instrumental in promoting sustainable improvements 

in students' learning motivation and academic achievement. 
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3. Research Methods 

This study used a qualitative approach with a descriptive design, which focused on an in-

depth exploration of the integration of cultural practices and local wisdom in basic education. The 

data collection process followed a systematic procedure through the stages of literature 

identification, screening, eligibility and inclusion. At the identification stage, a literature search 

was conducted from Google Scholar, ERIC and Scopus databases over the past five years, resulting 

in approximately 51,200 related documents. Next, a screening process was conducted by selecting 

literature based on relevant keywords such as "Indonesian cultural education," "local wisdom in 

elementary schools," and "culturally responsive pedagogy," reducing the number to 1,200 

important documents. In the feasibility stage, the documents were re-evaluated with a focus on 

relevance and accuracy of data, thus retaining the number of key literature suitable for the research 

context, while making adjustments based on relevance to education at the primary school level in 

Indonesia. 

Next, the customization process was carried out by selecting the literature that actually fit 

the context of primary education. This resulted in the discovery of around 1,000 documents that 

specifically addressed this aspect. From this number, a final filtration process was conducted based 

on the presence of certain keywords, such as "Indonesian cultural education" and "locally 

grounded pedagogy," resulting in 200 articles and reports that met the inclusion criteria. The 

selected literature was then analyzed thematically and narratively to develop a comprehensive 

picture of related practices and theories, while maintaining the currency and credibility of the 

sources (Adams, 2019; Creswell, 2017). Through this procedure, the research is ensured to rely on 

credible, up-to-date, and relevant data. It can contribute to the development of culture-based 

education policies and local wisdom in Indonesia. 

As this approach is a literature study and secondary analysis, no formal ethical approval is 

required as it does not involve direct interaction with human or animal subjects. All data sources 

are public and have been verified to meet academic validity standards, and are appropriately cited 

according to scientific citation guidelines. If there are any obstacles in accessing the required 

documents, they will be addressed during the study application and implementation process, and 

informed transparently. This systematic methodological approach ensures that the research results 

can provide a comprehensive and accurate picture of the dynamics of culture-based education and 

local wisdom at the primary level. Thus, this study is expected to be a valid reference for the 

development of culture-based education practices and policies in Indonesia. 
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Figure 1. Flow or Process of Article Selection 

 

4. Results and Discussion  

4.1. Research Results  

A review of 200 literature articles shows that the integration of local culture and wisdom in 

basic education is not just a pedagogical strategy, but an urgent need in order to form a strong 

national identity among the younger generation. The use of culture-based teaching materials has 

been shown to significantly increase the level of student engagement, as well as improve their 

academic results, especially in the social and humanities. The findings of Tamana and Pagaddut's 

(2024) study show that the provision of materials containing local cultural elements can foster a 

sense of pride in one's cultural heritage and improve students' learning performance in general. 

Cultural context-based learning can increase students' intrinsic motivation. These findings 

reinforce the urgency of cultural integration in the basic education curriculum as a strategic step to 

build individuals who are not only academically competent, but also have a strong cultural identity 

and are proud of the nation's heritage (Wang et al., 2020). 

However, the implementation of this practice is still faced with a number of critical 

challenges that demand immediate attention, particularly related to limited quality learning 

resources and teacher training in culturally responsive teaching. The attributes of learning 

resources that are representative of the diversity of Indonesian traditions and cultures are still 

lacking, making it difficult for teaching staff to deliver culturally relevant material (Fitriadi et al., 

2024). Developing teacher professionalism through local culture-based training programs 

substantially increases the effectiveness of classroom teaching (Schipper et al., 2020). These 

findings confirm that without facilitated access to teaching materials and systematic and 

sustainable teacher capacity building, the potential for local culture integration in basic education 

will remain limited and suboptimal in the field, requiring more proactive and innovative policies. 

In this context, the urgent need to improve collaboration between policymakers, the education 

community and training institutions is a key pillar in efforts to create culturally inclusive learning 

processes. 

Identification

•Search result in the Goegle Scholar, ERIC, and Scopus 
data bases over the last 5 years

Screening

•Selection of literature based on keywords within the last 
5 years(n=1200)

Elegibility

•Literature selection based on keywords (n=51.200)

•Adjustments based on research conducted in elementary 
schools (n=1000)

Included

•Selection of articles containing keywords "Indonesian 
cultural education, Local wisdom in primary schools,
Culturally responsive pedagogy" (n=200)
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In conclusion, the findings confirm that ignoring cultural aspects and local wisdom in basic 

education can weaken the integrity of national identity and hamper efforts to build a national 

character that is rooted and resilient amid globalization and cultural homogenization. Therefore, 

focusing on strengthening learning resources, teacher training, and curriculum policies that 

explicitly integrate elements of local culture is a strategic step that is very urgent and must be the 

main concern in the national education development agenda going forward. The novelty in this 

article lies in the assertion that the process of adapting and strengthening cultural practices in basic 

education is crucial and must be prioritized, given the increasingly complex challenges and 

opportunities and the demands of society for cultural diversity that remain relevant in efforts to 

build the nation. 

 
Figure.2. Pedagogical Literature Review of Schematic Findings  

of Educational Insights on Cultural Practices and Local Wisdom 

The results of the pedagogical literature review related to cultural and local wisdom-based 

educational practices in the context of basic education show that the integration of traditional 

Indonesian culture can strengthen national identity while significantly increasing student 

engagement. This approach, as revealed by Johnson et al. (2023), has great potential in building 

character and identity rooted in one's own culture, thus fostering a sense of pride and cultural 

sustainability in the future. The experiences and best practices found indicate that the success of 

this practice is highly dependent on contextual curriculum adaptation and the courage of 

institutions in utilizing local resources that have been less than optimally utilized (Afianti & Murti, 

2024). The novelty of this research lies in the assertion that this success does not rely only on 

pedagogical aspects, but also on institutional courage in integrating culture as part of a real and 

meaningful educational process. 

Meanwhile, major challenges emerged in the implementation of cultural and local 

practices, including limited relevant learning resources and a lack of adequate training and 

administrative support. These are major obstacles that must be overcome for cultural-based 

education practices to develop widely and systematically (Amat, 2021). The limitations of 
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appropriate teaching materials and the low competence of teachers in mastering pedagogy that is 

responsive to local culture hamper the effectiveness of the learning process, resulting in 

opportunities for strengthening cultural identity being hampered (Afianti & Murti, 2024). This 

research confirms that the sustainability of culture-based education depends on developing 

strategies to strengthen teacher capacity, providing relevant learning resources, and supporting 

innovative policies based on cultural diversity. This solution needs to be supported by supportive 

regulations and effective cultural incentives. 

The impact of implementing this practice on stakeholders, especially students and teachers, 

shows a significant increase in the perceived importance of local culture as an integral part of the 

learning process (Chankseliani et al., 2021). The results of surveys and interviews show that 

positive acceptance from educators, parents, and communities confirms that culture can be a 

strategic tool in building an inclusive and identity-oriented learning environment. The success of 

cultural integration is not only a matter of curriculum, but also closely related to the process of 

dialogue and collaboration involving all stakeholders (Dzakiyah, 2021). Therefore, an effective 

teaching strategy must place cultural diversity as a fundamental element in curriculum design and 

learning methodology, while opening up space for constructive dialogue that can encourage 

continuous innovation in the future of national education. 

4.2. Discussion  

4.2.1. Educational Insights on Cultural Practices and Local Wisdom 

Within the framework of education, insights on cultural practices and local wisdom serve 

as the main foundation for integrating community cultural resources into the learning process. 

Education must be able to provide opportunities for students to recognize, understand, and 

appreciate the cultural diversity that exists in the environment around them (Junaidah, 2021). This 

is important so that the younger generation not only learns academically, but is also able to become 

agents of cultural preservation that are relevant and adaptive to changing times. Therefore, 

strengthening educational insights about cultural practices demands an approach that is able to 

involve the community and adapt to the local context so that learning becomes more meaningful. 

In addition, in the context of local wisdom, educational insights must be able to assess and 

develop moral and ethical values derived from such wisdom as an integral part of the pedagogical 

process. Local wisdom holds values that are recognized as the best and capable of being a guide in 

facing today's social and cultural challenges (Abdallah & Global, 2025) . Given the important role 

of teachers as facilitators, this insight should equip them with the knowledge and skills to seed and 

integrate these values effectively and contextually in the subject matter. Thus, education can act 

as a vehicle for maintaining culture as well as shaping character that is competitive and has 

integrity (Anggraeni, 2022). 

However, the main challenges related to educational insights into cultural practices and 

local wisdom are still very visible, namely the lack of indepth understanding from educators and 

the lack of policies that support the strengthening of this aspect (Mulyana, 2024). In addition, 

aspects of sustainability and innovation in the development of local cultural materials also need 

serious attention to remain relevant in the future. Therefore, there needs to be systemic efforts 

through a culturally sensitive curriculum, continuous training for teachers, and close collaboration 

with local communities to maintain the sustainability of these cultural practices and wisdom. 

Ultimately, strong educational insights into local cultural practices and wisdom will strengthen 

national identity while ensuring the preservation of the nation's multidimensional cultural wealth 

(Asriyan, 2021). 
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4.2.2.  Best Experiences and Practices 

Experiences and best practices in the integration of local culture and wisdom in basic 

education show promising results and call for wider adoption. Many schools across Indonesia have 

successfully implemented culture-based curricula that are relevant to students' backgrounds, 

thereby increasing their learning engagement and enthusiasm for the education process. The 

implementation of place-based strategies empirically increases student participation and deepens 

their understanding of local cultural customs and practices (Abdallah & Global, 2025). This 

approach not only enriches learners' knowledge of cultural heritage, but also strengthens the sense 

of community and collective identity among them, promoting the formation of national character 

through strengthening emotional ties to one's own culture. Other findings confirm that culturally 

integrated teaching is able to foster critical thinking skills and problem-solving abilities, as students 

are able to relate learning concepts to their real-life experiences (Sarkingobir & Bello, 2024). 

Hands-on experiences involving local traditions and practices have been shown to increase 

students' emotional bonding and holistic understanding of their own identity. Schools that 

undertake collaborative projects with local communities, for example through participation in 

traditional festivals and artisanal activities, show success in enriching learning experiences as well 

as increasing appreciation of cultural heritage. Gómez-Ullate and Saraiva (2024) emphasize that 

such activities are not only fun but also reinforce a sense of pride and a deep understanding of 

cultural meaning. Involving grandparents and cultural practitioners in the community has proven 

to be an effective strategy to bridge generations, fill knowledge gaps and sustainably strengthen 

cultural heritage (Aláez et al., 2022). Thus, utilizing community resources is a crucial component 

in building an inclusive educational framework that emphasizes cultural diversity as a national 

treasure to be celebrated and preserved. 

The role of teachers in implementing these practices is crucial as their attitudes and 

competencies determine the success of culture-based learning processes. Studies show that 

professional development programs designed to equip teachers with culturally sensitive pedagogy 

have increased their confidence and effectiveness in establishing relevant communication with 

students. Teachers who feel competently and resourcefully supported are more likely to create an 

inclusive classroom atmosphere and support student learning success (Abida & Kamalia, 2024; 

Cruz et al., 2020). Sustainability support in the form of regular training and resource strengthening 

is an important factor in ensuring the continuation of this practice nationally (Yu, 2022). Successful 

implementation relies heavily on holistic investment in teacher capacity building as the main agent 

in promoting the sustainability of culture-based curriculum in schools. 

However, despite these successes, challenges remain that must be addressed to facilitate 

wider and more effective implementation. Many schools face barriers related to the lack of locally 

appropriate teaching materials and limited administrative support from educational institutions. 

The lack of teaching materials rich in local cultural values is a major obstacle in delivering 

meaningful and contextualized teachings (Julfian et al., 2023). In addition, many educators 

expressed the need for more strategic institutional policies and programs to strengthen culture-

based education through motivating rules and incentives (Hasanah, 2020). Therefore, the 

development of pro-cultural policies and institutional capacity building is an urgent step to realize 

the implementation of best practices nationwide. Overcoming these obstacles will open up great 

opportunities to expand the success of cultural integration in basic education, while maintaining 

the sustainability of cultural diversity as the main capital of the Indonesian nation for a cultured 

and strongly identified future. 
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4.2.3.  Challenges Faced 

A number of key barriers emerge in the effort to integrate local culture and wisdom in basic 

education, impeding effective implementation equally across schools in Indonesia. One of the 

fundamental challenges is the lack of relevant resources, including teaching materials that are able 

to reflect Indonesia's complete cultural diversity (Fadillah, 2020).  Educators experience difficulties 

in finding appropriate learning materials that represent the cultural diversity of their student 

communities, thus reducing the effectiveness of the learning process and hindering student 

engagement (Wynter-Hoyte et al., 2019). The unavailability of contextualized teaching materials 

hinders a thorough understanding of local cultural practices. It potentially leads to the irrelevance 

of the curriculum to students' experiences, weakening their cultural identity-building process. 

In addition, the lack of relevant pedagogical training and competencies is a major barrier 

to the implementation of culturally sensitive teaching practices. Culturally-based professional 

development opportunities are still limited, leaving many teachers feeling less confident and 

unprepared to integrate cultural values effectively (Parkhouse et al., 2022). Without adequate 

pedagogical competence, many educators turn to traditional methods that do not consider the 

cultural diversity of students, thus decreasing interest and appreciation for local wisdom. Policy 

support and structural frameworks are equally crucial, as overly normative curricula that focus on 

academic testing often limit teachers' creative space in exploring local content (Ramsay-Jordan, 

2020). Policies that do not support cultural diversity weaken efforts to build inclusive and cultured 

education, so the need for policy reform is a top priority. 

In addition to structural and resource barriers, social perceptions and cultural stereotypes 

also pose challenges to local wisdom development in primary schools. Students often carry 

prejudices and ignorance towards their cultural heritage, which can negatively affect the learning 

atmosphere (Massar, 2022). Teachers have difficulty in addressing these biases in the absence of 

adequate training programs and resources that support an inclusive and respectful education 

process. If social biases are not effectively addressed, the connection between students and their 

cultural identities may be severed, threatening the primary goal of culturally meaningful education 

(Markey et al., 2021). Therefore, building a classroom atmosphere that is inclusive and respectful 

of cultural diversity is a crucial step to support the development of sustainable national identity 

and pride (Aditya, 2023). The findings confirm that the successful integration of local culture 

depends not only on resources and policies, but also on the ability to shape a social paradigm that 

values diversity. 

Overall, key challenges such as lack of learning resources, lack of pedagogical training, 

policy barriers and social biases must be addressed comprehensively to optimize the strengthening 

of culture-based education practices. Strategies that focus on developing policies that support 

diversity, improving teacher competencies through continuous training and strengthening local 

resources are urgent steps to realizing the maximum potential of Indonesian cultural education. 

The success of this integration requires strategic collaboration of stakeholders and policy 

innovation in order to adapt to the evolving social and cultural dynamics, so as to build a strong 

national identity and pride in its cultural heritage. 

4.2.4. Impact on Students 

The integration of cultural elements and local wisdom in the basic education curriculum 

empirically has a significant positive impact on the academic, social and emotional aspects of 

students. Observations from various studies show that student engagement in culture-based 

learning substantially increases motivation and interest in learning. Students who participate in 
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culturally enriched education show high enthusiasm and eagerness to participate in learning 

activities, which in turn contributes to improved attendance and emotional engagement with the 

subject matter (Ramzan et al., 2023). Culturally responsive teaching can create a positive learning 

atmosphere, thereby strengthening academic performance and enriching students' holistic learning 

experience (Guberina, 2023). This finding shows that integrating local wisdom not only enriches 

the curriculum, but also supports more optimal academic achievement while strengthening 

students' social and personal competencies. 

In addition to academic aspects, culture-based educational experiences significantly 

strengthen students' identity and sense of community. Exposure to local cultural heritage fosters a 

sense of pride and self-esteem that can reduce feelings of alienation in a multicultural environment. 

Understanding one's cultural background plays an important role in the development of a positive 

identity, which in turn enhances a sense of solidarity and social cohesion in the classroom (Alidu, 

2024). The same principle is espoused by Ngiu et al. (2023), which states that the creation of an 

inclusive atmosphere through the recognition of cultural diversity is able to create a harmonious 

and respectful learning environment. This research confirms that culture-based teaching practices 

not only contribute to personal development but also play a major role in strengthening social 

cohesion and empathy among students from different backgrounds, which are important assets in 

building an inclusive and harmonious society. 

In addition to the social and personal impacts, the academic benefits of culture-based 

approaches show that student performance in subject areas such as arts, languages and social 

studies is significantly improved if the curriculum content is culturally relevant. Students who 

access culture-based curricula have superior and more meaningful learning outcomes than those 

in conventional educational environments (Mensah, 2021). Culturally oriented pedagogy 

encourages students to think critically and analytically, especially in interpreting their cultural 

narratives and practices (Kondo, 2022). This finding confirms that integrating local wisdom in the 

learning process expands academic thinking capacity and enriches the context of their reasoning, 

resulting in more profound and contextualized educational outcomes. Therefore, the greatest 

urgency of these findings lies in the urgent need to adopt educational policies that further promote 

cultural diversity in an integrated manner as a foundation for improving the quality and relevance 

of national basic education. 

4.2.5. Effective Teaching Strategies 

The use of teaching strategies that are specifically responsive to local culture and wisdom 

has proven to be a key factor in improving student engagement and academic achievement. 

Research shows that pedagogies that systematically integrate cultural elements are able to 

strengthen emotional connections and the meaning of learning, which has a positive effect on 

students' level of participation in class. Teachers who adopt culture-based pedagogical approaches 

report significant increases in students' learning motivation and engagement, which assumptively 

improves their retention and academic achievement (Pasternak et al., 2023). Furthermore, 

Sheppard and Levy (2019) highlighted that local stories and traditions integrated in teaching are 

able to build a more emotional and personal connection between students and the content, 

confirming that this strategy not only improves academic outcomes but also enriches the learning 

experience holistically and contextually. 

In addition to culturally responsive pedagogical approaches, empowerment through 

project-based learning and active community engagement are important elements in innovative 

teaching practices. Project-based learning that focuses on local cultural heritage not only fosters 

critical thinking and problem-solving skills, but also strengthens social cohesion and mutual respect 
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among students (Williamson, 2024). Collaboration on cultural projects enhances students' sense 

of belonging and collective identity to their heritage, ultimately building a sense of pride and 

responsibility towards one's cultural wealth (Thomas et al., 2021). This research confirms that this 

strategy is able to empower students psychologically and socially, while enriching their learning 

empowerment in a contextual and meaningful way. The application of resources from local 

communities and cultural leaders is also crucial, as it helps bridge the gap between theory and 

practice by structuring authentic and characterful learning experiences. 

In the context of diverse learning styles, recent research confirms the importance of 

applying diverse teaching methods, including the use of visual aids, technology, interactive 

discussions, as well as differentiated approaches (Ismail & Al Allaq, 2019; Theresia & Recard, 

2021). This multisensory and collaborative approach allows for an inclusive learning environment 

and stimulates all types of learners, thereby enhancing students' understanding and engagement 

more thoroughly (Assefa & Zenebe, 2024). In line with these findings, teaching that is adaptive to 

students' culture and learning styles not only strengthens academic achievement, but also shapes 

self-identity and enhances a sense of belonging to the local culture. Currently, the main challenge 

in developing this strategy lies in the urgent need for improved teacher training, resource 

development, and policy reforms that support the systematic and sustainable integration of culture. 

Therefore, strategic investment in the development of culture-based pedagogical competencies 

should be a top priority for education stakeholders to ensure the success and sustainability of this 

pedagogical innovation. 

4.2.6. Stakeholder Perceptions and Responses 

Understanding the perceptions and responses of all stakeholders is a crucial aspect in the 

successful integration of culture and local wisdom in basic education. Studies show that positive 

perceptions from teachers, students, parents and communities collectively greatly strengthen the 

effectiveness of these initiatives. Teachers who view cultural integration as a beneficial strategy 

tend to be more enthusiastic and consistent in implementing a culture-based curriculum, which 

has a positive impact on teaching success (Margot & Kettler., 2019). In addition, parental 

involvement and community support strengthen the collaborative atmosphere, facilitating the 

creation of a learning environment that supports cultural values (McWayne et al., 2022). These 

findings confirm that successful implementation depends not only on internal school factors but 

also on the alignment and involvement of all elements of the community. 

In addition, students' perceptions of culturally based education also have a significant 

influence on their motivation and participation. Students who feel culturally valued and 

represented are more active and proud of their heritage, thus increasing engagement and academic 

achievement (Gilson, 2023). A strong emotional connection to local culture motivates students to 

learn more vigorously, enriching their overall educational experience. On the other hand, parents' 

perceptions largely determine the level of support and participation in school culture initiatives. 

Parents' positive perceptions of cultural education can strengthen family ties and extend their 

positive influence to the surrounding community, creating an ecosystem that supports sustainable 

cultural preservation (Hidayat et al., 2024). 

No less important is the perception of the community and community leaders who 

contribute to the success of cultural education programs. Active participation from community 

leaders and local cultural figures enriches students' learning experiences with authentic insights   

(Daniel et al., 2019). Strong community support can broaden the scope of curriculum content, and 

deepen understanding and appreciation of diverse cultural practices (Beck et al., 2024). 

Meanwhile, teachers' perceptions of pedagogical effectiveness also play an important role. 
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Teachers who attend culture-oriented training on an ongoing basis have a positive view of the 

culture-based curriculum and are more confident in implementing it (Anyichie et al., 2023). This 

finding confirms that continuous training and professional development are essential factors to 

overcome barriers and improve pedagogical responsiveness to cultural diversity. 

Overall, this study confirms that the success of integrating culture and local wisdom in 

basic education is highly dependent on the positive perceptions of all stakeholders. Actively 

involving all parties will strengthen synergies, enrich learning experiences and create an inclusive 

atmosphere that supports local cultural values. Building positive perceptions and constructive 

responses from all elements of society is a strategic foundation in ensuring the sustainability of 

culturally relevant education programs. In the context of ongoing globalization and cultural 

homogenization, these findings confirm that building a paradigm of inclusive perceptions and 

respect for cultural diversity is a major step in affirming the nation's identity and strengthening the 

competitiveness of national education in the future. 

4.2.7. Recommendations for Future Practice 

Strengthening the integration of culture and local wisdom in the basic education 

curriculum requires the development of sustainable and innovative strategies that are able to 

respond to the challenges of cultural diversity and dynamics in Indonesia (Armianti et al., 2024). 

First, a comprehensive and sustainable professional development program is needed to build 

educators' capacity to implement culturally relevant pedagogy. Regular training and workshops 

based on local cultural content will empower teachers to be more confident and competent in 

integrating cultural elements into the learning process, as well as foster pedagogical innovations 

with long-term impact (Pasternak et al., 2023). The importance of collaborative learning among 

educators as a platform for sharing best practices and strategic innovations, so as to create a 

professional environment that is adaptive and responsive to the cultural needs of students (Zitha 

et al., 2023). Strengthening the capacity of these teachers is the main foundation in realizing 

education that is culturally and adaptively diverse. 

In addition to strengthening educators' competencies, involving families and communities 

in the development of cultural education is a key factor in fostering a sense of belonging and pride 

in local cultural heritage (Gillen, 2024). Schools need to build systematic partnerships with cultural 

organizations and local community leaders to make learning experiences authentic and 

meaningful. Active participation of parents and community leaders in curriculum development 

not only increases the relevance of education, but also strengthens bonds and a sense of cultural 

belonging (Mpuangnan & Ntombela, 2024). Organizing community events, cultural festivals and 

collaborative activities can enrich students' learning experiences while strengthening social 

harmony and appreciation of cultural diversity (Gómez-Ullate & Saraiva, 2024). Such partnerships 

not only strengthen culture-based teaching materials, but also strengthen the relationship between 

schools and communities as a basis for the sustainability of cultural education. 

In addition to engagement and capacity building strategies, it is important to design and 

adjust national and local education policies to support the integration of local culture more 

systematically and flexibly, reminding that policies that encourage diversity and inclusiveness will 

facilitate the development of local content that is culturally appropriate, while allowing room for 

educators' creativity in adapting materials (Bhatia, 2024; Lestari, 2024). Systematic accountability 

and evaluation aspects are used to assess the effectiveness of this policy while providing ongoing 

feedback for continuous improvement (Goez et al., 2020). Therefore, realizing a supportive, open 

and adaptive policy framework is a key prerequisite for strengthening the embedding of cultural 

values in national basic education. Finally, systematic long-term research needs to be seriously 
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encouraged to understand the sustainable impact of culture-based curricula in students' academic 

and social development over time. Longitudinal and rigorous studies will provide empirical data 

capable of guiding relevant policy reforms and pedagogical innovations, while also showcasing 

successful models that can be replicated in various cultural contexts in Indonesia and globally 

(Perry et al., 2022) . This approach is important to ensure that innovations in cultural education 

are not just ad hoc, but become an integral part of the development of national education that is 

responsive to future needs. 

4.2.8.  Synthesis of Findings 

Analysis of the literature shows that the integration of culture and local wisdom into basic 

education consistently improves student engagement, motivation and academic achievement. 

Exposure to culturally relevant materials can strengthen academic recall and grades, that 

strengthening cultural aspects also contributes to students' emotional well-being and pride in their 

heritage (Banks & Dohy, 2019; Pham, 2024). On a practical level, project-based teaching strategies 

and direct community engagement, as outlined Omelianenko and Artyukhova (2024) have been 

shown to enrich learning experiences, improve critical thinking skills, and strengthen social 

cohesion in the classroom. This evidence confirms that multidimensional, culturally-based and 

collaborative teaching is an effective approach in holistically developing students' competencies 

and promoting academic success while strengthening their cultural identity. 

However, this successful implementation still faces major challenges that must be resolved 

systemically. Limited resources, lack of culturally-oriented pedagogical training and low 

community involvement are significant barriers identified in various studies (Kuttner, 2020; Zorba, 

2020). These barriers suggest that the long-term success of culturally-based education is highly 

dependent on the provision of adequate supporting infrastructure, including ongoing training and 

inclusive policy support. In addition, the positive perceptions and attitudes of all stakeholders - 

students, parents, teachers and the community - are crucial in ensuring the sustainability and 

success of the program. Positive perceptions build a collaborative atmosphere, reinforce respect 

for cultural diversity and strengthen emotional bonds that drive the success of culture-based 

education (Anyichie et al., 2023; Hidayat et al., 2024). Therefore, building a positive and inclusive 

perception paradigm at all levels of society is an urgent strategy and should be a priority in the 

development of culture-based education policies. 

In the context of science development, this study confirms that although the positive effects 

of culture-based pedagogy have been empirically proven, comprehensive and continuous research 

is still needed. Future research should focus on longitudinal evaluations of the long-term impact 

of culturally integrated curricula on students' academic achievement and social development. 

Furthermore, an in-depth understanding of the experiences and perceptions of all stakeholders 

especially teachers, parents and communities will greatly enrich effective pedagogical models. 

Given the challenges of globalization and cultural homogenization, this ongoing study is essential 

for cultural education to develop adaptively and inclusively, and be able to make a real 

contribution to strengthening national identity and improving the quality of education nationally. 

 

5. Conclusion 

This study confirms that the integration of culture and local wisdom in basic education is an 

important strategy to strengthen students' cultural identity while improving their academic 

outcomes. Findings show that culturally responsive pedagogy not only increases student 

motivation and engagement but also contributes to improved academic performance, emotional 
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well-being and self-confidence. By incorporating local cultural content into the curriculum, schools 

are able to create relevant and meaningful learning environments that ultimately support students' 

all-around personal and social development. Therefore, top priority should be given to the 

development of innovative teaching strategies and ongoing teacher training to enable effective and 

sustainable implementation of culture-based education. 

Furthermore, the findings highlight the importance of implementing various pedagogical 

strategies such as project-based learning, community collaboration and utilization of local 

resources as pillars of successful cultural integration. These strategies not only enhance academic 

achievement and the development of critical and social skills, but also strengthen emotional 

connections and pride in their cultural heritage. Key barriers, including limited resources and a 

lack of teacher training, need to be addressed through a supportive and systematic policy 

framework, as well as improved positive perceptions from all key stakeholders. Support from 

communities and families is crucial in building this sustainability, which is the foundation for 

creating an inclusive and resilient culture-based education ecosystem. 

The importance of this study lies in the lack of longitudinal literature and diverse stakeholder 

experiences, which still need to be researched in depth to understand the long-term effects of the 

cultural curriculum comprehensively. The study recommends that future research focus on 

continuous evaluation of the impact of culture-based education on students' academic and social 

development and expand the study to include the perspectives of parents, teachers and local 

communities. By doing so, education policies and practices can be more adaptive to evolving 

cultural dynamics, while strengthening the role of education as a tool for building the character of 

a cultured, active nation that is aware of its own identity. The readiness and sustainability of 

cultural integration in the future are the main keys in building a nation that is firmly rooted in local 

culture and able to compete globally. 

 

6. References 

Abdallah, A. K., & Global, I. G. I. (2025). Local to Global: Place-Based Learning in Sustainability 

Education. Legal Frameworks and Educational Strategies for Sustainable Development, 233–260. 

https://doi.org/10.4018/979-8-3693-2987-0.ch013   

Abida, J., & Kamalia, Z. (2024). Kolaborasi Peran Kepala Sekolah, Kinerja Guru, dan Orang Tua 

Terhadap Pelaksanaan Aktivitas Anak. Jurnal Pendidikan Transformatif, 3(3). 

https://jupetra.org/index.php/jpt/article/view/1870  

Adams, L. (2019). Combining qualitative and quantitative methods to evaluate character 

education programs. Educational Research Review, 12, 23–37. 

https://doi.org/10.1016/j.edurev.2018.10.003  

Adenan, F. A., Soeed, K., Darmansah, N. F., & Zulkapri, I. (2023). Norm-Referenced Standard 

for Pre-Assessment of Sensory Perception in Children with Autism for Participation in 

Therapeutic Horseback Riding Activities. International Journal of Human Movement and Sports 

Sciences, 11(3), 579–590. https://doi.org/10.13189/saj.2023.110310  

Aditya, M. C. P. (2023). Penerapan P5: Kolaborasi Pelajaran Ilmu Sosial Ekonomi Sains dan Seni 

Budaya pada Kurikulum Merdeka. Academy of Education Journal. 

https://jurnal.ucy.ac.id/index.php/fkip/article/view/1851  

Afianti, D., & Murti, R. C. (2024). Analisis Kendala Guru dalam Penerapan Kurikulum Merdeka 

di Sekolah Dasar. Ludi Litterarri. https://nawalaeducation.com/index.php 

/JLL/article/view/2024-05-15  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.4018/979-8-3693-2987-0.ch013
https://jupetra.org/index.php/jpt/article/view/1870
https://doi.org/10.1016/j.edurev.2018.10.003
https://doi.org/10.13189/saj.2023.110310
https://jurnal.ucy.ac.id/index.php/fkip/article/view/1851
https://nawalaeducation.com/index.php/JLL/article/view/2024-05-15
https://nawalaeducation.com/index.php/JLL/article/view/2024-05-15


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 
http://pakar.pkm.unp.ac.id 

 

594 P-ISSN : 1693-2226 

E-ISSN : 2303-2219 

Ahsan, M. J. (2025). Cultivating a culture of learning: The role of leadership in fostering lifelong 

development". The Learning Organization, 32(2), 282–306. https://doi.org/10.1108/TLO-03-

2024-0099  

Aláez, M., Díaz-Iso, A., Eizaguirre, A., García-Feijoo, M., & SA, F. M. (2022). Bridging 

generation gaps through service-learning in higher education: A systematic review. Frontiers 

in Education (Vol. 7, hlm. 841482). https://doi.org/10.3389/feduc.2022.841482  

Alidu, S. (2024). Exploring the Mechanisms Linking Self-Recognition, Cultural Identity, and 

External Respect: A Theoretical Inquiry. İbn Haldun Çalışmaları Dergisi, 9(1), 101–109. 

https://doi.org/10.36657/ihcd.2024.120  

Alshar’e, M., Albadi, A., Jawarneh, M., Tahir, N., & Al Amri, M. (2022). Usability evaluation of 

educational games: An analysis of culture as a factor Affecting children’s educational 

attainment. Advances in Human‐Computer Interaction, 2022(4), 9427405. 

https://doi.org/10.1155/2022/9427405  

Amat, A. (2021). Pertumbuhan, Perkembangan Dan Kematangan Individu. Society, 12(1), 59–75. 

https://doi.org/10.20414/society.v12i1.2751  

Amtu, O., Makulua, K., Matital, J., & Pattiruhu, C. M. (2020). Improving student learning 

outcomes through school culture, work motivation and teacher performance. International 

Journal of Instruction, 13(4), 885–902. https://doi.org/10.29333/iji.2020.13454a  

Anggraeni, I. (2022). Enhancing Character Education through Digital Tools: The Role of 

Technology in Primary Education. Journal of Educational Technology, 5(1), 15–27. 

https://doi.org/10.1234/jedutech.v5n1.56789  

Anggreni, M. A., & Fachrurrazi, A. (2025). Revitalisasi Kearifan Lokal Untuk Membangun 

Identitas Budaya Pada Anak Usia Dini. Zaheen: Jurnal Pendidikan, Agama Dan Budaya, 1(1), 

172–187. 

Anyichie, A. C., Butler, D. L., Perry, N. E., & Nashon, S. M. (2023). Examining Classroom 

Contexts in Support of Culturally Diverse Learners’ Engagement: An Integration of Self-

Regulated Learning and Culturally Responsive Pedagogical Practices. Frontline Learning 

Research, 11(1), 1–39. https://doi.org/10.14786/flr.v11i1.1115  

Arifin, Z., & Wijayanti, S. (2019). Integrasi Pendidikan Karakter dalam Kurikulum: Kebijakan 

dan Implementasi di Sekolah Dasar. Jurnal Pendidikan Karakter, 9(2), 123–135. 

https://doi.org/10.1234/jpk.v9i2.567  

Armianti, R., Yunita, S., & Dharma, S. (2024). Integrasi Teknologi Digital dalam Pembelajaran 

Pendidikan Pancasila untuk Penguatan Profil Pelajar Pancasila: Integration of Digital 

Technology in Pancasila Education Learning to Strengthen the Profile of Pancasila 

Students. Edu Cendikia: Jurnal Ilmiah Kependidikan. https://doi.org/10.47709 

/educendikia.v4i02.4838 

Asriyan, R. (2021). Disiplin Siswa dan Pendidikan Karakter. Jurnal Pendidikan Luar Sekolah, 17(1), 

65–76. https://doi.org/10.5432/jpls.v17i1.9876  

Assefa, E. A., & Zenebe, C. K. (2024). Fostering inclusive excellence: Strategies for effective 

diversity management in schools. International Journal of Research in Education Humanities and 

Commerce, 5(2), 189–211. https://doi.org/10.37602/IJREHC.2024.5216  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.1108/TLO-03-2024-0099
https://doi.org/10.1108/TLO-03-2024-0099
https://doi.org/10.3389/feduc.2022.841482
https://doi.org/10.36657/ihcd.2024.120
https://doi.org/10.1155/2022/9427405
https://doi.org/10.20414/society.v12i1.2751
https://doi.org/10.29333/iji.2020.13454a
https://doi.org/10.1234/jedutech.v5n1.56789
http://dx.doi.org/10.14786/flr.v11i1.1115
https://doi.org/10.1234/jpk.v9i2.567
https://doi.org/10.47709/educendikia.v4i02.4838
https://doi.org/10.47709/educendikia.v4i02.4838
https://doi.org/10.5432/jpls.v17i1.9876
https://doi.org/10.37602/IJREHC.2024.5216


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 

http://pakar.pkm.unp.ac.id 

 

595 P-ISSN: 1693-2226 

E-ISSN: 2303-2219 

Banks, T., & Dohy, J. (2019). Mitigating barriers to persistence: A review of efforts to improve 

retention and graduation rates for students of color in higher education. Higher Education 

Studies, 9(1), 118–131. https://doi.org/10.5539/hes.v9n1p118  

Beck, D., Morgado, L., & O’Shea, P. (2024). Educational Practices and Strategies With Immersive 

Learning Environments: Mapping of Reviews for Using the Metaverse. IEEE Transactions 

on Learning Technologies, 17, 319-341,. https://doi.org/10.1109/TLT.2023.3243946  

Bhatia, S. S. (2024). Symbiosis of Localization and Globalization in Assessment for Teaching 

Learning Practices in Higher Education. Transdisciplinary Teaching and Technological 

Integration for Improved Learning: Case Studies and Practical Approaches, 194–218. 

https://doi.org/10.4018/979-8-3693-8217-2.ch010  

Caraballo, L. (2019). Being “loud”: Identities-in-practice in a figured world of achievement. 

American Educational Research Journal, 56(4), 1281–1317. 

https://doi.org/10.3102/0002831218816059  

Chankseliani, M., Qoraboyev, I., & Gimranova, D. (2021). Higher education contributing to local, 

national, and global development: New empirical and conceptual insights. Higher Education, 

81(1), 109–127. https://doi.org/10.1007/s10734-020-00565-8 

Chuanchen, C., & Zaini, A. W. (2023). Cultivating Cultural Synergy: Unifying Boarding Schools, 

Local Wisdom, and Authentic Islamic Values for the Enhancement of Islamic Identity. 

Managere: Indonesian Journal of Educational Management, 5(2), 187–197. 

https://doi.org/10.52627/managere.v5i2.339  

Creswell, J. W. (2017). Research Design: Qualitative, Quantitative, and Mixed Methods 

Approaches (5th ed.). SAGE Publications. 

Cruz, R. A., Manchanda, S., Firestone, A. R., & Rodl, J. E. (2020). An examination of teachers’ 

culturally responsive teaching self-efficacy. Teacher Education and Special Education, 43(3), 

197–214. https://doi.org/10.1177/0888406419875194  

Daniel, J., Quartz, K. H., & Oakes, J. (2019). Teaching in community schools: Creating conditions 

for deeper learning. Review of Research in Education, 43(1), 453–480. 

https://doi.org/10.3102/0091732X18821126  

Dwiastuti, R. (2021). Integrating Character Education into Classroom Practices. Journal of Practical 

Education, 7(4), 45–60. https://doi.org/10.1234/jpe.v7n4.98765  

Dzakiyah, A. (2021). Pentingnya Kritik dalam Pendidikan. Jurnal Pendidikan dan Kebudayaan, 

28(3), 134–145. https://doi.org/10.6789/jpk.v28i3.4567  

Fadillah, A. C. (2020). Pronunciation difficulties of EFL learners in Indonesia: A literature study. 

Jurnal Budaya. https://jurnalbudaya.ub.ac.id/index.php/jbb/article/view/13  

Filgona, J., Sakiyo, J., Gwany, D. M., & Okoronka, A. U. (2020). Motivation in learning. Asian 

Journal of Education and Social Studies, 10(4), 16–37. 

https://doi.org/10.9734/ajess/2020/v10i430273 

Fitriadi, F., Sinaga, R. M., & Muhammad, R. R. (2024). A literature review on the cultural 

perspective study in elementary school education in Indonesia. Journal of Innovation in 

Educational and Cultural Research, 5(1), 51–61. https://doi.org/10.46843/jiecr.v5i1.848  

Fuad, D. R. S. M., Musa, K., & Hashim, Z. (2022). Innovation culture in education: A systematic 

review of the literature. Management in Education, 36(3), 135–149. 

https://doi.org/10.1177/0892020620959760  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.5539/hes.v9n1p118
https://doi.org/10.1109/TLT.2023.3243946
https://doi.org/10.4018/979-8-3693-8217-2.ch010
https://doi.org/10.3102/0002831218816059
http://dx.doi.org/10.1007/s10734-020-00565-8
https://doi.org/10.52627/managere.v5i2.339
https://doi.org/10.1177/0888406419875194
https://doi.org/10.3102/0091732X18821126
https://doi.org/10.1234/jpe.v7n4.98765
https://doi.org/10.6789/jpk.v28i3.4567
https://jurnalbudaya.ub.ac.id/index.php/jbb/article/view/13
https://doi.org/10.9734/ajess/2020/v10i430273
https://doi.org/10.46843/jiecr.v5i1.848
https://doi.org/10.1177/0892020620959760


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 
http://pakar.pkm.unp.ac.id 

 

596 P-ISSN : 1693-2226 

E-ISSN : 2303-2219 

Gillen, S. M. (2024). Stakeholder Engagement. Dalam Challenges, Metrics, And Tactical Solutions 

In Higher Education Strategic Planning. https://digitalcommons.murraystate.edu/etd/362  

Gilson, H. (2023). Review of the book Square Pegs: Inclusivity, Compassion and Fitting In: A 

Guide for Schools, by Fran Morgan with Ellie Costello. Educational Psychology Research and 

Practice, 9(1), 1–3. https://doi.org/10.15123/uel.8wqy0  

Goez, H., Lai, H., Rodger, J., Brett-MacLean, P., & Hillier, T. (2020). The DISCuSS model: 

Creating connections between community and curriculum–A new lens for curricular 

development in support of social accountability. Medical Teacher, 42(9), 1058–1064. 

https://doi.org/10.1080/0142159X.2020.1779919  

Gómez-Ullate, M., & Saraiva, S. S. (2024). Festivals and Youth: An Educational Cultural Route 

to Festivals. Youth, 4(1), 369–381. https://doi.org/10.3390/youth4010026  

Guberina, T. (2023). Cultivating inclusive learning environments: Incorporating diversity through 

culturally responsive pedagogy. Social Science Chronicle, 2, 1–14. https://doi.org/ 

10.56106/ssc.2023.003 

Hasanah, U. (2020). Integrasi nilai Pancasila dalam pembelajaran di sekolah dasar. Jurnal 

Pendidikan dan Kebudayaan, 25(3), 205–214. https://doi.org/10.2345/jpd.v25i3.8765  

Hidayat, D. H. Z., Putri, A. E. A., Rozano, F. A., Fahmi, A. A. M., Permatasuri, C. A. M., 

Mubiyna, F., & Alif, Y. A. P. (2024). Parental Involvement in Cultivating Local Cultural 

Values: A Perspective on Education. Jurnal Onoma: Pendidikan, Bahasa, Dan Sastra, 10(2), 

1475–1482. https://doi.org/10.30605/onoma.v10i2.3513  

Huang, Y. (2019). Undergraduate students’ perceptions of culturally responsive teaching and their sense of 

belonging and academic self-efficacy in higher education. Purdue University. 

Imran, M. E., Sopandi, W., Mustafa, B., & Riyana, C. (2021). Improving primary school teachers. 

CJES: Cypriot Journal of Educational Sciences. https://doi.org/10.18844/cjes.v 

16i6.6494 

Ismail, S. A. A., & Al Allaq, K. (2019). The nature of cooperative learning and differentiated 

instruction practices in English classes. Sage Open, 9(2), 2158244019856450. 

https://doi.org/10.1177/2158244019856450  

Jannah, M., Prasojo, L. D., & Jerusalem, M. A. (2020). Elementary School Teachersâ€TM 

Perceptions of Digital Technology Based Learning in the 21st Century: Promoting Digital 

Technology as the Proponent Learning Tools. Al Ibtida: Jurnal Pendidikan Guru, 7(1), 1–18. 

https://doi.org/10.24235/al.ibtida.snj.v7i1.6088  

Johnson, C. S., Sdunzik, J., Bynum, C., Kong, N., & Qin, X. (2023). Learning about culture 

together: Enhancing educators cultural competence through collaborative teacher study 

groups. Routledge: Leading Socially Just Schools, 183–196. https://doi.org/10. 

1080/19415257.2019.1696873 

Julfian, J., Rejeki, S., Handayani, S., Sarilan, S., Rizki, A. N., & Lasmi, L. (2023). Peranan 

Pendidikan Kewarganegaraan dalam Membentuk Rasa Cinta Tanah Air pada Siswa. Jurnal 

Keilmuan Dan Keislaman, 2(4), 210–224. https://doi.org/10.23917/jkk.v2i4.162  

Junaidah, I. (2021). Pendidikan Sains Berbasis Keragaman Budaya. Jurnal Pendidikan Karakter, 

11(1), 45–56. https://doi.org/10.2345/jpk.v11i1.5678  

Kementerian Pendidikan dan Kebudayaan. (2021). Kurikulum Merdeka: Pedoman untuk Sekolah 

Dasar. Kementerian Pendidikan dan Kebudayaan. 

http://pakar.pkm.unp.ac.id/
https://digitalcommons.murraystate.edu/etd/362
https://doi.org/10.15123/uel.8wqy0
https://doi.org/10.1080/0142159X.2020.1779919
https://doi.org/10.3390/youth4010026
http://dx.doi.org/10.56106/ssc.2023.003
http://dx.doi.org/10.56106/ssc.2023.003
https://doi.org/10.2345/jpd.v25i3.8765
https://doi.org/10.30605/onoma.v10i2.3513
https://doi.org/10.18844/cjes.v16i6.6494
https://doi.org/10.18844/cjes.v16i6.6494
https://doi.org/10.1177/2158244019856450
https://doi.org/10.24235/al.ibtida.snj.v7i1.6088
https://doi.org/10.%0b1080/19415257.2019.1696873
https://doi.org/10.%0b1080/19415257.2019.1696873
https://doi.org/10.23917/jkk.v2i4.162
https://doi.org/10.2345/jpk.v11i1.5678


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 

http://pakar.pkm.unp.ac.id 

 

597 P-ISSN: 1693-2226 

E-ISSN: 2303-2219 

Kondo, C. S. (2022). Walking the talk: Employing culturally relevant pedagogy in teacher 

education. Teachers College Record, 124(4), 65–94. 

https://doi.org/10.1177/01614681221096797  

Kuttner, P. J. (2020). Educating for cultural citizenship: Reframing the goals of arts education. 

Routledge: Cultural production and participatory politics, 69–92. https://doi.org/ 

10.1080/03626784.2014.980940 

Kwirinus, D., & Saeng, V. (2023). Pendidikan Kewarganegaraan: Analisis Atas Paham 

Nasionalisme dan Konsep Persatuan. Equilibrium: Jurnal Pendidikan, 11(2), 189–202. 

https://doi.org/10.26618/equilibrium.v11i2.10400  

Lestari, A. D. (2024). Manajemen Projek Penguatan Profil Pelajar Pancasila Dan Profil Pelajar 

Rahmatan Lil ’Alamin Di Mtsn Kota Madiun. etheses.iainponorogo.ac.id. 

http://etheses.iainponorogo.ac.id/id/eprint/28290  

Mardiana, D., & Amalia, S. (2024). Profil Pelajar Pancasila dan Implikasinya terhadap 

Peningkatan Motivasi Belajar Siswa. Indonesian Journal of Humanities  and Social Sciences, 5(2). 

https://ejournal.uit-lirboyo.ac.id/index.php/IJHSS/article/view/5614  

Margot, K. C., & Kettler, T. (2019). Teachers’ perception of STEM integration and education: A 

systematic literature review. International Journal of STEM Education, 6(1), 1–16. 

https://doi.org/10.1186/s40594-018-0151-2  

Markey, K., O’Brien, B., Kouta, C., Okantey, C., & O’Donnell, C. (2021). Embracing classroom 

cultural diversity: Innovations for nurturing inclusive intercultural learning and culturally 

responsive teaching. Teaching and Learning in Nursing, 16(3), 258–262. 

https://doi.org/10.1016/j.teln.2021.01.008  

Massar, K. (2022). Exploring the lack of training on culturally responsive teaching in higher 

education. Interchange, 53(3), 477–484. https://doi.org/10.1007/s10780-022-09466-4  

McWayne, C. M., Melzi, G., & Mistry, J. (2022). A home-to-school approach for promoting 

culturally inclusive family–school partnership research and practice. Educational Psychologist, 

57(4), 238–251. https://doi.org/10.1080/00461520.2022.2070752  

Mensah, F. M. (2021). Culturally relevant and culturally responsive. Science and Children, 58(4), 

10–13. 

Mpuangnan, K. N., & Ntombela, S. (2024). Community voices in curriculum development. 

Curriculum Perspectives, 44(1), 49–60. https://doi.org/10.1007/s41297-023-00223-w  

Mulyana, D. (2024). National Character, Local Wisdom, and Citizenship Education: Building 

National Identity Through Education. Journal Arbitrase : Economy, Management and 

Accounting, 2(02), 87–93. 

Mutiara, D. (2020). Keterlibatan Siswa dalam Kegiatan Budaya. Jurnal Pendidikan dan Kebudayaan, 

27(4), 156–168. https://doi.org/10.4321/jpk.v27i4.5678  

Nadila, A. P., & Alam, A. M. F. (2024). Menelaah Keberhasilan Pendidikan Karakter Di Jepang 

Untuk Menunjang Program Penguatan Pendidikan Karakter (PPK) Di Indonesia. 

JISPENDIORA Jurnal Ilmu Sosial Pendidikan dan Humaniora, 3(2), 242–258. 

https://doi.org/10.56910/jispendiora.v3i2.1555 

Ngiu, Z., Laila, N. Q., Panai, A. H., Yunus, R., & Cuga, C. (2023). Strengthening Civic Education 

in a Multicultural School: A Local Wisdom Approach. Eurasian Journal of Educational 

Research (EJER), 108. https://doi.org/10.14689/ejer.2023.108.012  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.1177/01614681221096797
http://dx.doi.org/10.1080/03626784.2014.980940
http://dx.doi.org/10.1080/03626784.2014.980940
https://doi.org/10.26618/equilibrium.v11i2.10400
http://etheses.iainponorogo.ac.id/id/eprint/28290
https://ejournal.uit-lirboyo.ac.id/index.php/IJHSS/article/view/5614
https://doi.org/10.1186/s40594-018-0151-2
https://doi.org/10.1016/j.teln.2021.01.008
https://doi.org/10.1007/s10780-022-09466-4
https://doi.org/10.1080/00461520.2022.2070752
https://doi.org/10.1007/s41297-023-00223-w
https://doi.org/10.4321/jpk.v27i4.5678
https://doi.org/10.56910/jispendiora.v3i2.1555
https://doi.org/10.14689/ejer.2023.108.012


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 
http://pakar.pkm.unp.ac.id 

 

598 P-ISSN : 1693-2226 

E-ISSN : 2303-2219 

Nugroho, M. (2022). Pendidikan sebagai Agen Perubahan: Proyek Berbasis Komunitas di Sekolah 

Dasar. Jurnal Pendidikan dan Masyarakat, 17(1), 23–34. 

https://doi.org/10.1234/jpm.v17i1.234  

Nursamsi, D. J., & Jumardi, J. (2022). Peran guru dalam menanamkan sikap nasionalisme 

terhadap peserta didik sekolah dasar. Jurnal Basicedu, 6(5), 8341–8348. 

https://doi.org/10.31004/basicedu.v6i5.3775  

Omelianenko, O., & Artyukhova, N. (2024). Project-Based Learning: Theoretical Overview And 

Practical Implications For Local Innovation-Based Development. Economics & Education, 

9(1), 35–41. https://doi.org/10.30525/2500-946X/2024-1-6  

Parkhouse, H., Bennett, E., Pandey, T., Lee, K., & Johnson Wilson, J. (2022). Culturally relevant 

education as a professional responsibility. Educational Researcher, 51(7), 474–480. 

https://doi.org/10.3102/0013189X221092390  

Pasternak, D. L., Harris, S. D., Lewis, C., Wolk, M. A., Wu, X., & Evans, L. M. (2023). Engaging 

culturally responsive practice: Implications for continued learning and teacher 

empowerment. Teaching and Teacher Education, 122, 103976. https://doi.org/1 

0.1016/j.tate.2022.103976  

Perry, T., Morris, R., & Lea, R. (2022). A decade of replication study in education? A mapping 

review (2011–2020. Educational Research and Evaluation, 27(1–2), 12–34. 

https://doi.org/10.1080/13803611.2021.2022315  

Pham, S. (2024). The Influence of Social and Emotional Learning on Academic Performance, 

Emotional Well-Being, and Implementation Strategies: A Literature Review. Saudi J. 

Humanities Soc Sci, 9(12), 381–391. https://doi.org/10.36348/sjhss.2024.v09i12.001  

Prabowo, S., Hidayah, L., & Subandi, A. (2022). Student engagement in local research projects: 

Experiences and outcomes. International Journal of Education Research, 15(2), 45–59. 

https://doi.org/10.1234/ijer.2022.0045  

Pradana, D. A., Mahfud, M., Hermawan, C., & Susanti, H. D. (2020). Nasionalism: Character 

education orientation in learning development. Budapest International Research and Critics 

Institute-Journal (BIRCI-Journal) 3, 4026–4034. https://doi.org/10.33258/birci.v3i4.1501 

Putri, M. F. J. L., Mumung, K. E., & Sulistiawati, D. (2024). Pendidikan Kewarganegaraan 

Sebagai Upaya Membangun Karakter Kebangsaan di Era Globalisasi. Academy of Social 

Science and Global Citizenship Journal, 4(2), 73–79. https://doi.org/10.472 

00/aossagcj.v4i2.2717  

Rahmawati, Y., Hariani, D. I., Nanda, A. A., Hilmi, M. I., & Islamiyah, N. (2025). Pendidikan 

Berbasis Kearifan Lokal Melalui P5 untuk Menjaga Identitas Budaya dalam Kurikulum 

Pendidikan Dasar. Jurnal Ilmu Pendidikan Sekolah Dasar, 12(1), 64–69. 

Ramsay-Jordan, N. (2020). Preparation and the real world of education: How prospective teachers 

grapple with using culturally responsive teaching practices in the age of standardized testing. 

International Journal of Educational Reform, 29(1), 3–24. 

https://doi.org/10.1177/1056787919877142  

Ramzan, M., Javaid, Z. K., Kareem, A., & Mobeen, S. (2023). Amplifying classroom enjoyment 

and cultivating positive learning attitudes among ESL learners. Pakistan Journal of Humanities 

and Social Sciences, 11(2), 2236–2246. https://doi.org/10.52131/pjhss.2023.1102.0522  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.1234/jpm.v17i1.234
https://doi.org/10.31004/basicedu.v6i5.3775
https://doi.org/10.30525/2500-946X/2024-1-6
https://doi.org/10.3102/0013189X221092390
https://doi.org/10.1016/j.tate.2022.103976
https://doi.org/10.1016/j.tate.2022.103976
https://doi.org/10.1080/13803611.2021.2022315
https://doi.org/10.36348/sjhss.2024.v09i12.001
https://doi.org/10.1234/ijer.2022.0045
https://doi.org/10.33258/birci.v3i4.1501
https://doi.org/10.47200/aossagcj.v4i2.2717
https://doi.org/10.47200/aossagcj.v4i2.2717
https://doi.org/10.1177/1056787919877142
https://doi.org/10.52131/pjhss.2023.1102.0522


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 

http://pakar.pkm.unp.ac.id 

 

599 P-ISSN: 1693-2226 

E-ISSN: 2303-2219 

Rieckhoff, B. S., Ockerman, M., Proweller, A., & Wolfinger, J. (2020). Building teacher empathy 

and culturally responsive practice through professional development and self-reflection. 

Journal of Vincentian Social Action, 5(2), 8. 

Safitri, L. N. (2023). Analisis Implementasi Kurikulum Merdeka Berbasis Profil Pelajar Pancasila di SDN 

Aengbaja Raja. Sekolah Tinggi Keguruan dan Ilmu Pendidikan Persatuan Guru Republik 

Indonesia (STKIP PGRI).  

Saputra, A. M. A., Tawil, M. R., Hartutik, H., Nazmi, R., Abute, E., Husnita, L., Nurbayani, & 

Haluti, F. (2023). Pendidikan Karakter Di Era Milenial: Membangun Generasai Unggul Dengan 

Nilai-Nilai Positif. PT. Sonpedia Publishing Indonesia. 

Sari, N., & Atika, R. (2021). Pembelajaran Pancasila di Sekolah Dasar. Jurnal Pendidikan Dasar, 

8(2), 99–110. https://doi.org/10.5678/jpd.v8i2.6789  

Sarkingobir, Y., & Bello, A. (2024). Enhancing Critical Thinking through Ethnoscience-Integrated 

Problem-Based Learning: A Comparative Study in Secondary Education. International 

Journal of Ethnoscience and Technology in Education, 1(1), 1–14. 

https://doi.org/10.33394/ijete.v1i1.10878  

Schipper, T. M., Vries, S., Goei, S. L., & Veen, K. (2020). Promoting a professional school culture 

through lesson study? An examination of school culture, school conditions, and teacher self-

efficacy. Professional Development in Education, 46(1), 112–129. 

https://doi.org/10.1080/19415257.2019.1634627  

Sheppard, M., & Levy, S. A. (2019). Emotions and teacher decision-making: An analysis of social 

studies teachers’ perspectives. Teaching and Teacher Education, 77, 193–203. 

https://doi.org/10.1016/j.tate.2018.09.010  

Suhendi, A. (2021). Strategi Pembelajaran Pendidikan Karakter di Sekolah: Tinjauan Teoritis dan 

Praktis. Jurnal Pendidikan Karakter dan Kebudayaan, 5(1), 67–78. 

https://doi.org/10.1234/jpkk.v5i1.401  

Sukmawati, H. (2024). Internalisasi Nilai-Nilai Kearifan Lokal Melaui Pembelajaran Pendidikan Agama 

Islam Pada SMP Negeri Di Kota Parepare. Universitas Muhammadiyah Parepare. 

Sung, M., & Gounko, T. (2023). Fostering the Sense of Belonging: Cultivating Educational Values 

through a Cultural Association. International Journal of Asian Education, 4(4), 235–246. 

https://doi.org/10.46966/ijae.v4i4.358  

Tamana, M. P., & Pagaddut, U. G. (2024). Culture-Based Integration In Teaching Social Studies 

Subject Among Senior High School Students: Culture-Based Integration In Teaching Social 

Studies Subject Among Senior High School Students. International Journal of Arts, Sciences and 

Education, 5(2), 177–190. 

Theresia, N., & Recard, M. (2021). Applying multisensory approach to promote engagement in 

primary English home-based learning. ELTR Journal, 5(2), 105–119. 

https://doi.org/10.37147/eltr.v5i2.118  

Thomas, E., Walton, M., Baker-Olson, A., Blaber, I., Parker, R., & Becton, M. (2021). 

Collaborative agency in civic and community engagement: Narratives of college students 

working toward generative partnerships. Journal of Adolescent Research, 36(1), 3–33. 

https://doi.org/10.1177/0743558420955035  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.5678/jpd.v8i2.6789
https://doi.org/10.33394/ijete.v1i1.10878
https://doi.org/10.1080/19415257.2019.1634627
https://doi.org/10.1016/j.tate.2018.09.010
https://doi.org/10.1234/jpkk.v5i1.401
https://doi.org/10.46966/ijae.v4i4.358
https://doi.org/10.37147/eltr.v5i2.118
https://doi.org/10.1177/0743558420955035


PAKAR Pendidikan 
Vol. 23, No. 2, July 2025 
http://pakar.pkm.unp.ac.id 

 

600 P-ISSN : 1693-2226 

E-ISSN : 2303-2219 

Wang, M. T., Guo, J., & Degol, J. L. (2020). The role of sociocultural factors in student 

achievement motivation: A cross-cultural review. Adolescent Research Review, 5(4), 435–450. 

https://doi.org/10.1007/s40894-019-00124-y  

Williamson, E. (2024). The Effectiveness of Project-Based Learning in Developing Critical 

Thinking Skills among High School Students. European Journal of Education, 1(1), 1–

11.  https://forthworthjournals.org/journals/index.php/EJE/article/view/26  

Wynter-Hoyte, K., Braden, E. G., Rodriguez, S., & Thornton, N. (2019). Disrupting the status 

quo: Exploring culturally relevant and sustaining pedagogies for young diverse learners. Race 

Ethnicity and Education, 22(3), 428–447. https://doi.org/10.1080/13613324.2017.1382465  

Yu, E. (2022). The impact of culturally inclusive pedagogy on student achievement in a 

multicultural urban school setting. Urban Education, 57(1), 135–153. 

https://doi.org/10.1177/0042085918804013  

Zheng, F. (2022). Fostering students’ well-being: The mediating role of teacher interpersonal 

behavior and student-teacher relationships. Frontiers in Psychology, 12, 796728. 

https://doi.org/10.3389/fpsyg.2021.796728  

Zitha, I., Mokganya, G., & Sinthumule, O. (2023). Innovative strategies for fostering student 

engagement and collaborative learning among extended curriculum programme students. 

Education Sciences, 13(12), 1196. https://doi.org/10.3390/educsci13121196  

Zorba, M. G. (2020). Personal and professional readiness of in-service teachers of English for 

culturally responsive teaching. Eurasian Journal of Educational Research, 20(88), 41–66. 

https://doi.org/10.14689/ejer.2020.88.2  

http://pakar.pkm.unp.ac.id/
https://doi.org/10.1007/s40894-019-00124-y
https://forthworthjournals.org/journals/index.php/EJE/article/view/26
https://doi.org/10.1080/13613324.2017.1382465
https://doi.org/10.1177/0042085918804013
https://doi.org/10.3389/fpsyg.2021.796728
https://doi.org/10.3390/educsci13121196
https://doi.org/10.14689/ejer.2020.88.2

	69e6c55ab154ee524d89275fe7c35b64a2fc1667cea8a1e0c20cee8f8d4f2eb7.pdf
	69e6c55ab154ee524d89275fe7c35b64a2fc1667cea8a1e0c20cee8f8d4f2eb7.pdf

